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EDUC 512i/COUN 515i The Historical Struggle for Educational Equity: 
The African American Experience- 3 Units 

Professor: Joi Spencer, PhD. 
 

 
Email: joi.spencer@sandiego.edu Course Dates & Times:  

 
Pre-Sessions  
Friday, February 15th 4:00-7:00 pm; Friday February 22nd 4:00-7:00 pm 
Travel 
Philadelphia & New Orleans: March 2- 9, 2019 
Post Sessions  
Friday, March 29 4:00-7:00 pm & Friday, April 26 4:00-7:30 pm 

Office Hours: By Appointment  Location: Pre Sessions: SOLES- Room 127; Post Sessions Room TBD 
Office Location: Spencer-MRH 205E  

 
 
Course Description 
The purpose of this Global study course is to examine the historical and contemporary African American educational experience. 
Enrolled students will analyze the history of the American (US) educational system with specific attention to African Americans 
(enslaved Africans in the US and their descendants). Enrolled students will acquire theoretical knowledge regarding the social 
construction of education while they examine policies, laws, and practices related to the African American struggle for educational 
opportunity. With particular focus on the experiences of African Americans, students will examine diversity, inequity, conflict and 
social justice within the context of schools and schooling.  We will use the U.S. educational system as a lens through which to 
analyze the liberation struggle of  African Americans.   
 
The history of the U.S. is a history of conflict and struggle. Racial turmoil and inequity have characterized our political, social, and 
educational systems. Educators and political leaders have attempted to attain peace among its citizenry and achieve educational 
access and opportunity for all students, yet racial violence, discrimination, and  educational inequity persist. This situation is not 
unique to the U.S., but rather, is replicated throughout the globe.  It begs the questions: How do you educate all children equally 
in multiracial, multicultural, multilingual, multi-religious societies? How do you educate the immigrant, the native, the formerly 
enslaved and the former slaveholder? Likewise, does education help us to achieve the goals of a democracy? How does education 
promote equitable societies? How does it hinder them? We will examine these questions through the lens of the unique lens of 
African Americans.  
 
Course Objectives & Candidate Outcomes 
1. Understand historical, philosophical, legal, political and sociological constructions of education with particular attention on 

the development of urban schools. 
2. Understand and analyze various explanations for unequal educational outcomes. 
3. Analyze and deconstruct the history of the US K-12 system through the lens of one major racial and ethnic group- specifically 

African Americans.  
4. Examine the role of K-12 educational institutions in shaping democratic and free societies. 
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5. Explore effective approaches for creating culturally relevant classrooms and schools.  
6. Develop a personal educational philosophy based upon a reflective view as an educational practitioner or simply as a citizen 

responsible for the education of its citizenry.  
7. Develop a greater appreciation and respect for cultural as well as group and individual differences. 
8. Understand the socio-historical and legal origins of migration and immigration patterns as they relate to assimilation, 

accommodation, acculturation, pluralism and intergroup differences. 
9. Discover the role of education as a lever for change and resistance for historically oppressed peoples.  

 
Course Readings 

 
Anderson, J. (1988). The Education of Blacks in the South, 1860 - 1935. Chapel Hill, NC: Univ. of North Carolina Press. 
Clark, S. (2010). The Rains (1st ed.). [Philadelphia]: Laureate House Press. 
ÖCoates, T. (2015). Between the World and Me (1st ed.). New York, NY: Spiegel & Grau. 
ÖMorris, M. (2016). Pushout: The Criminalization of Black Girls in Schools. New York, NY: The New Press.  

ÖYou will read either Between the World and Me OR Pushout. 
 
Course Management System 
We will use Edmodo as our course management system. You will use this platform to turn in assignments, and to communicate 
with classmates and your course professor.  You will be added to the course , however if you have challenges, go to Edmodo.com 
and enter our course code: fbcufu.  
 

Assignments 
I provide a variety of assignments for this course. Some make use of your creativity, while others push you to engage with fellow 
students, new locations and different ideas.  Still others require a close analysis of text.  This variety allows you to develop new 
skills, and to shine in your areas of strength. Each assignment is designed to help you gain a deep understanding of complexities 
associated with the struggle for educational equity.  Your task is to produce high quality assignments that demonstrate thoughtful 
analysis, critique, and depth of understanding.  
 
1. Daily Response/Travel Log  5% of final grade 
Students are responsible for preparing a daily response (150 words max) for each of the following days of our time of travel: 
March 3, 4, 5, 7 and 8th. Daily responses might include: 1. A salient quote from a reading, conversation with classmate, etc. that 
challenged you; a question that you are currently pondering; and/or something new that you learned during the day’s activities. 
Responses are expected to be thoughtful, reflective, and evidence-based.  
 
2. Readings – 25% of final grade 
You will complete a couple of short assignments connected to our readings. 

• Chapter Quizzes: The Education of Blacks in the South  
You are required to complete an online quiz for each chapter of Anderson, The Education of Blacks in the South. The 
online quiz will be completed via Edmodo, our course management system. Quizzes consist of five multiple choice and 
short answer questions. 

 
• Questions For Review: The Rains  
Using evidence from The Rains, respond to four of the seven questions below [undergraduate students must complete three 
questions; doctoral students must complete five of the seven questions]. You must complete the starred items. Responses 
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should not exceed 250 words per question. You may complete this assignment with partners (groups no larger 
than 3). Responses should be submitted via Edmodo.  
Due: On or before March 3rd .  
 
1. Explain why the period of history from 1840 to 1877 was known as the generation of crisis. 
 
*2. Compare and contrast the opinions of Rachel Porter and Octavius on the completion of the high school. 

 
3. In what ways did the Emancipation change the lives of African Americans? 

 
4. Using evidence from The Rains, support or refute the argument that Blacks practiced passivity in the face of slavery and 
social oppression.  
 
*5. What role did education play in the emancipation efforts of the African Americans portrayed in The Rains? 
 
6. Why is the Fugitive Slave Act “an affront to every freedom loving American”? Support your answer with evidence from the 
text. 
 
7. What are the similarities and differences between the “two” Harriets? Provide examples from the text. 
 

3. Chapter Presentations on The Education of Blacks in the South- 20% of final grade 
Students will be required to present one of the chapters from Anderson, The Education of Blacks in the South, to their classmates. 
Chapter presentations must include: the salient ideas, theories, and facts from the chapter; and important questions for 
classmates to explore further. Chapter presentations should be highly engaging- making use of technology, video, and/or hands 
on experiences to engage classmates in the content of your assigned chapter. Presentations will be given in groups of 3. Please 
see the table below for your assigned chapter, group members, and date of presentation.  Chapter Engagement 
Presentation length: 25 minutes. 
 
4. Analytic Response- 25% of final grade 
The goal of the Analytic Response is for you to give your voice to the salient themes and concepts presented in this course. You 
may draw on and cite any of the course readings. However, you should place emphasis on either Between the World and Me OR 
Pushout. Your response should be an insightful, cogent commentary that compels readers to think more fully about the role of 
education in human liberation. Your response should not exceed 4 double-spaced pages and should comply with 
formatting standards set out in the APA 6th Edition (1 inch margins, 12 or 11 pt. Times New Roman font). Due on or before 
March 29th   
 
Prompt: 
Given all that you have read and learned in this course, how do themes of liberation, oppression, democracy, meritocracy, 
opportunity and trauma rise and fall in the story of African American education?  In what ways has education induced their freedom 
and in what ways has it stymied their progress?   In relation to education, where should Black* people go from here? 
*See pg. 115 for Coates’ discussion of the definition and purpose of race. 
  
5. Educational Autobiography- 25% of final grade 
For this assignment, you will document your own experiences as a student attending school.  Your educational autobiography 
should be a deeply reflective piece of work where you consider the complexities of race, class, gender, language, etc. within your 
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own schooling experiences. Your autobiography presentation should address the questions below. The final project that you 
submit and can take one of three forms:  

• Collage or drawing- your collage should address each of the questions posed, and can make use of hand 
drawings and/or digital graphics. 

• Short video- Not merely a clip of you relaying responses to the given questions, those who choose this format 
should make use of video to tell their story in a creative manner. (2-4 minute video) 

• Written prose- a reflective piece written in the form of prose addressing the given questions. (5-7 double-
spaced pages). 

Each student will present their autobiography to the class.  Regardless of the format you have chosen, your presentation 
should relay answers to the Autobiography questions. Autobiographies are due and presentations will be given on 
March 29th and April 26th.  

 
Autobiography questions 
• Where did you attend school (primary and secondary)? 
• What were your experiences in relation to educational quality (i.e. reflect on the quality of the education you received.) 
• Where do you fit in the timeline of school desegregation/integration?  How did the city that you grew up in/ school(s) that 

you attended respond to orders to desegregate/integrate their schools? 
• How did your parents/guardians, community members, classmates, etc. respond to school desegregation/integration?  
• Share your experiences in relation to racial diversity at your school. (For example: discuss the racial diversity of your 

school, of your teachers, of student groups/clubs, of academic courses, of the kids that you hung out with, etc.  ) 
• Share your experiences in relation to ethnic diversity. (For example, perhaps you attended a school with large numbers of 

Italian and Polish students or Sri Lankan and Indian students). (For example: discuss the ethnic diversity of your school, of 
your teachers, of student groups/clubs, of academic courses, of the kids that you hung out with, etc.) 

• Share your experiences in relation to the economic diversity of your school. (For example: discuss the economic status of 
the students who attended your school; the teachers who taught in your school, and the economic diversity of student 
groups/clubs, of academic courses, of the kids that you hung out with, etc.) 

• What were your personal experiences with students from racial backgrounds different than your own? Language 
backgrounds? Ethnic backgrounds? Economic backgrounds? 

• Reflect on the experiences of students at your school(s) with the following backgrounds: 
o language minority/students learning English or the dominant language 
o special education 
o gifted/enrolled in AP courses 
o immigrant 
o non-Christian or religious minority 

 
• Share your experiences in relation to gender.  (For example, discuss the distribution of boys (men) and girls (women) in 

clubs, in sports, in positions of leadership, as teachers, as principals, etc.) 
• Discuss your own positionality in relation to your k-12 experience(s).  (How were you seen? How were you positioned? 

How did you position yourself?) 
• Complete the statement in reference to your k-12 experience, “Students like me…” 

 
 Questions for discussion and analysis 
You may find it helpful to use these questions as a guide as you read Between the World and Me and Pushout. I am looking to 
expand discussion questions for the Pushout text. Please feel free to add to this list. Please note, these questions are simply 
provided to assist you as you read the books and are not connected to an assignment.   

1. In what ways does education act as a liberatory force in your chosen text? In what ways is it a force of oppression?   
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2. Compare and contrast the schooling experiences of students highlighted in Anderson’s The Education of Blacks in the 
South with either those highlighted in Morris’ or Coates’ texts. In what ways are they different? In what ways are they the 
same? What do you think accounts for these differences? 

3. Coates writes of schools that “were not concerned with curiosity. They were concerned with compliance” (26). Morris 
uses the term, “school-to-confinement pipeline” to discuss the experiences of Black girls in many schools. Addressing 
the issues of compliance and confinement    

4. Morris argues for the need for an “intersectional” lens where,  “there is no hierarchy of oppressions.” (SEE pages 23-24.) 
How can an intersectional perspective help educators to better meet the needs of Black girls?  

5. What is Coates' definition of race on p. 115? Do you agree? What other populations might this definition apply to 
globally, beyond those in the United States? If race is not a biological reality, then what is it? 

6. Coates states, “Americans believe in the reality of ‘race’ as a defined indubitable feature of the natural world…But race is 
the child of racism, not the father” (7). When were you first aware of your racial identity? Have you had conversations 
about race with your family? Your friends? Strangers? If so, what did those conversations look like?  How has your race 
impacted your access to resources, education and/or income? If it hasn’t, why do you think that is? How do you think 
your racial identity plays a role in your everyday life? 

7. What happens when Coates confronts a white woman who pushed his son in a movie theater? What is his reaction when 
a white man interjects into the confrontation and tells Coates, “I could have you arrested!”? What role does race play in 
this incident? What does it demonstrate about the different types of safety and protection available to black people and 
white people? 

8. Why does Coates initially not value travel abroad? What realizations does Coates have when his wife returns from Paris? 
How is he affected by his own travels in Europe? How does his experience abroad shed light on his life experiences in 
the US? Have you had an experience of foreign travel that made you question or reconsider your own identity? 

9.  Coates tells his son, “I am sorry that I cannot make it okay. I am sorry that I cannot save you. But not that sorry . . . The 
struggle is really all I have for you because it is the only portion of this world under your control.” What is the struggle 
that Coates identifies? In what ways does Coates encourage his son to be vulnerable while participating in the struggle? 
How does Coates encourage his son to find his own answers to his questions? 

10.  Do you think Between the World and Me leaves us with hope for race relations in America? Why or why not?  Do you 
think “hope” was what Coates was trying to convey to readers? If not, what are you left with at the end of the book?  If so, 
hope in what?  

11. Discuss the notion of trauma in the book? Where does it appear? How is it addressed by the author? What is the role of 
racism in this trauma? 

12. While much of the book concerns fear and the haunting effects of violence, it also has moments where Coates explores 
moments of joy and his blossoming understanding of the meaning of love. What notions of hard-won joy and love does 
the book explore?  How do these episodes function in counterpoint to the book’s darker passages? 

 
Assessments and Grading 
This class will be conducted as a graduate seminar. Participation (in discussions, activities, etc.) and graduate-quality work are 
requirements for successfully passing the course. Assignments will be graded according to the following set of standards: 
 
A: The assignment demonstrates thoughtful evaluation and analysis; careful critique; and a depth of understanding, reflection, 
student development, and effort.  Careful attention has been paid to the complexities of arguments, ideas, and stances.  
Assignment execution is in line with the standards of research and high quality graduate work including proper APA formatting, 
neatness, and timeliness. 
 



 6 

B: The assignment demonstrates most if not all of the following: evaluation, analysis, critique, understanding, reflection, student 
development, and effort. Attention has been given to differences in arguments, ideas, and stances.  Assignment execution is in 
line with standards of research and quality graduate work including proper APA formatting, neatness, and timeliness. 
 
C: The assignment demonstrates at least some of the following: evaluation, analysis, critique, understanding, reflection, student 
development, and effort.  Some attention has been given to differences in arguments, ideas and, and stances, however there is 
space for a greater demonstration of these complexities.  Assignment execution is in line with standards of research and graduate 
work including some but not each: proper APA formatting, neatness, and timeliness. 
 

 
The Education of Blacks in the South- Presentation Groups 

 
Ch. 1 
Ex-Slaves and the Rise of Universal Education 
Presentation Date: Friday, February 15, 2019 

Eugena Kathlyn Jaelyn 

Ch. 2 
The Hampton Model of Normal School Industrial Education 
Presentation Date: Friday, February 15, 2019 

Shira Briseida Jennifer 

Ch. 3 
Education and the Race Problem in the New South 
Presentation Date: Friday, February 22, 2019 

Jeffrey Kiran David 

Ch. 4 
Normal Schools and County Training Schools: Educating the South’s Black 
Teaching Force 
Presentation Date: Friday, March 29, 2019 

Mary Lou Bertrand Ann  

Ch. 5 
Common Schools for Black Children 
Presentation Date: Friday, March 29, 2019 

Khalia Kenneth Hannah 

 
 
The Education of Blacks in the South-Quiz Schedule 

Chapter(s) Quiz Timeframe 
1 & 2 February 15-17 

3 February 22-24 
4 March 1-3 
5 March 15-17 

 
 

Important Course Information 
 
Class Participation- Class participation is essential to your success in higher education and in this course.  

What do I mean by participation? 
Participation does not mean showing up.  Simply being in class – while important – is not participating.  All students 
are expected to participate and to listen to the comments of their classmates.  I encourage people to both speak AND 
listen in class. If you are very talkative, challenge yourself to listen to your peers and ask good questions of them.  If 
you are shy, challenge yourself to contribute each class, even if it is something short. To participate well, you will 
need to actively read class materials, take notes, jot down questions and confusions, interact with one another and 
take academic risks. Think about positive ways that you can advance the conversation. Please ensure that all members 
of our class feel comfortable to participate by keeping the tone respectful and cooperative (vs. competitive). Also 
keep in mind how non-verbal behavior can impact your classmates. Please refrain from side conversations. 
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Why does participation matter? 
1. Learning is a social endeavor.  Your preparation for each class and active contribution to each learning activity is 

an essential part of learning for both you and your classmates. Each of you is an important component of the 
learning that happens in this class. 
 

Participation matters because we want you to learn to actively state your positions, argue your points, and question one 
another.  These are all important discourse skills that future teachers, counselors, therapists, and school leaders need to 
cultivate. 
 

The Four Agreements of Courageous Conversations 
1. Stay engaged.  
2. Experience discomfort. 
3. Speak your truth.  
4. Expect and accept non-closure. 

 
 

University of San Diego and SOLES Policy Information 
 

Requests for Accommodation 
Reasonable accommodations in accordance with the Americans with Disabilities Act will be made for course participants with 
disabilities who require specific instructional and testing modifications.  Students with such requirements must identify 
themselves to the University of San Diego Disability Services Office (619.260.4655) before the beginning of the course.  Every 
effort will be made to accommodate students’ needs, however, performance standards for the course will not be modified in 
considering specific accommodations.  

Writing Center 
SOLES offers free writing coaching to all students, of all skill levels at all stages of the writing process through the SOLES Graduate 
Student Writing Center. For more information visit https://www.sandiego.edu/soles/current/writing-center.php#content-
accordion2 

Academic Integrity 
All members of the University community share the responsibility for maintaining an environment of academic integrity since 
academic dishonesty is a threat to the University.  Acts of academic dishonesty include:  a) unauthorized assistance on an 
examination; b) falsification or invention of data; c) unauthorized collaboration on an academic exercise; d) plagiarism; e) 
misappropriation of resource materials; f) any unauthorized access of an instructor’s files or computer account; or g) any other 
serious violation of academic integrity as established by the instructor. 
 
An act of academic dishonesty may be either a serious violation, or if unintentional, a non-serious violation of course rules, an 
infraction.  If the instructor determines that an infraction or serious violation has occurred, the instructor can impose penalties that 
may include:  a) reduction in grade; b) withdrawal from the course; c) requirement that all or part of the course be retaken; and d) 
a requirement that additional work be undertaken in connection with the course or exercise.  Policies and procedures regarding 
academic integrity follow the guidelines established in the Student Honor Code Academic Integrity Pledge. 
 

Grade of Incomplete 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course have been substantially completed 
but, for a legitimate reason, a small fraction of the work remains to be completed, and, (2) that the record of the student in the 
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course justifies the expectation that he or she will complete the work and obtain the passing grade by the deadline.  It is the 
student’s responsibility to explain to the instructor the reasons for non-completion of work and to request an incomplete grade 
prior to the posting of final grades.  Students who receive a grade of incomplete must submit all missing work no later than the 
end of the tenth week of the next regular semester, otherwise the “I” grade will become a permanent “F.” 
 
A Petition for a grade of incomplete must accompany all requests for an incomplete at the end of the course term. Criteria for 
changing a grade of incomplete to a letter grade must be negotiated with the instructor before the final class.  The criteria must be 
outlined on the signed Incomplete Request Form. A completed form with both the instructor and student signature must be turned 
in by the last session of the class. Without a student signed form the registrar requires assignment of a grade of F. A student must 
complete an incomplete by the 10th week of the next session or a grade of F is permanently calculated in the overall grade point 
average. Any attempts to complete an incomplete after the 10-week deadline requires the approval of the Associate Dean of the 
School of Education. 
 
 
 
 


